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Abstract. In recent years, metacognition and the development of metacognitive skills have garnered
substantial attention across various fields, including psychology, education, and linguistics. These skills,
which encompass an awareness of one’s own cognitive processes, play a crucial role in enhancing learning
and academic performance. Metacognition, as defined by J.H. Flavell, involves both knowledge and control
over one’s cognitive functions, enabling individuals to navigate their strengths and weaknesses as learners.
The present study aims to investigate the relationship between metacognitive skills and academic
achievement, emphasizing how these competencies contribute to successful learning outcomes. It seeks to
understand the mechanisms through which metacognitive awareness can be cultivated and leveraged to
improve academic performance among students. A complex-methods approach was adopted, combining
guantitative measures of academic success with qualitative interviews to assess students' metacognitive
abilities. A sample of students from various academic disciplines participated in the research, providing
insights into their metacognitive strategies and their correlation with academic results. The findings reveal
a significant positive correlation between enhanced metacognitive skills and academic success, indicating
that students who are more aware of their thinking processes tend to perform better academically.
Additionally, qualitative data uncovered specific metacognitive strategies that successful students employ,
such as self-regulation and reflective practices. The study concludes that fostering metacognitive awareness
and skills is essential for academic success. Educational institutions should prioritize the integration of
metacognitive training within their curricula to enhance student-learning outcomes and empower learners
to take control of their cognitive processes.
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AHHoOTamus. Merano3HaHe METallO3HABaTENbHBIE HABBIKM, KOTOpBIE BKIIOYAlOT OCO3HAaHUE
COOCTBEHHBIX KOTHUTHUBHBIX MPOLECCOB, UTPAIOT BYKHYIO POJIb B YJIYULICHUH 00yUYCHHUS U aKaJJeMHYECKOM
ycrneBaeMocCTH. Llenb ueenenoBanyst — BhISIBIIEHAE B3aUMOCBS3H MEXK/ly METAKOTHUTUBHBIMU HABBIKAMU U
aKaJEMUUECKON yCIIEBAEMOCTBIO M OIPEAEICHUE TOTr0, KaK 3TH KOMIETECHIIUH CIIOCOOCTBYIOT YCIIELIHBIM
pe3yibpTraTtam obydeHus. B mponecce uccienoBaHusi ObUTH M3Y4YE€HBI MEXaHU3MBI, C MIOMOIIBI0 KOTOPBIX
METaKOTHUTHBHOE OCO3HAHWE MOXKET OBITh PAa3BHTO M WCIOJNB30BAHO JUIS YIYYIICHHS aKaJeMHYeCKON
YCIEBAEMOCTH CTYJIEHTOB. DBBUT NpPUMEHEH KOMIUIEKCHBIM IOIXOJ, COYETAIOIINN KOJINYECTBEHHBIC
MOKa3aTelnu  aKaJeMHUYECKOW  YCHEeBAaEMOCTH C  KAa4yeCTBEHHbBIMM (MHTEPBBIO), [UIA  OLIEHKH
METaKOTHUTHBHBIX CIIOCOOHOCTEH CTyIEHTOB. Pe3ynbTaThl MCCIIEOBAaHMS MOKAa3bIBAIOT 3HAYUTEIBHYIO
MIOJIOKUTENBHYIO KOPPEISALUIO MEXY YIYUIIEHHBIMU METAKOTHUTUBHBIMU HABBIKAMH U aKaJEMUYECKOU
YCIIEBAEMOCTBIO, YTO YKa3bIBa€T Ha TO, YTO CTYAEHTHI, KOTOphIe 00Jiee OCO3HAHHO MOIXOAAT K CBOUM
MBICIUTENBHBIM IMTPOLIECCaM, KaK MPaBUIIO, IEMOHCTPUPYIOT JydIlIne aKaJeMUUYecKue pe3yibraTel. Kpome
TOr0, KAYECTBEHHBIE JAHHBIE BBISIBWIN KOHKPETHBIE METAKOTHUTHBHBIEC CTPATETUH, KOTOPHIE UCIIOJIB3YIOT
YCIIELIHbIE CTYOCHTHI, TaKHe KakK caMoperyysiuus U peduiekcuBHbIE NpakTHKH. OOpa3oBaTebHBIM
YUPEKACHUSIM CIIEAYET YACHATh IPUOPUTETHOE BHUMAHUE MHTErPallii METAKOTHUTUBHOTO O0YYEHUS 1O
CBOUM Y4YeOHBIM IpOrpamMMamM, 4YTOOBI YIy4IIUTh pe3yibTaThl OOYYEHUS CTYIEHTOB M JaTh WM
BO3MO>KHOCTb KOHTPOJINPOBATh CBOX KOTHUTHUBHBIE TIPOLIECCHI.

KuaroueBble cjioBa: MeTano3HaHHE, METAKOTHUTHUBHBIE HABBIKM;, aKaJeMUYecKas YCIeBaeMOCTb;
o0pa3oBaHMe; KOTHUTHBHBIE IIPOLIECCHI; Pe3yibTaThl OOYYEHHs; CaMOpEeryiupyromeecs: Oo0y4eHHe;
pedIieKCUBHBIE TPAKTUKH; YCIIEBAEMOCTh CTYJICHTOB; 00pa3oBaTeIbHbIC CTPATET N

s uuruposanms: Vishnyakova O.D., Markova E.S., Ahrenova N.A., Prokhorova O.N. 2026.
Metacognitive Skills and Metacognition as Part of Academic Success Achievement in Foreign Languages
Learning. Issues in Journalism, Education, Linguistics, 45(1): 140-152. DOI 10.52575/2712-7451-2026-
45-1-140-152 EDN QTNCFA

Introduction

Metacognition, developing and improving metacognitive skills in recent years have become
the strata of interest for psychologists, educators, linguists etc.There has been held extensive
research on identification of methods of assessing of metacognitive skills and their formation in
connection with academic success [Zulkiply, 2009; Rahman et al., 2010; Karpov, 2017;
Verbitskiy, Kofeynikova, 2017; Dennis, Somerville, 2023; Knitsel, 2023]. The role of these skills
is hard to overestimate as they are going beyond the original thinking process, which has already
been carefully studied by the representatives of the above-mentioned branches of science.
Metacognition is the ability to understand how we think and turn this process into controllable,
qualified and qualitative one.

According to J.H. Flavel metacognition is “knowledge about cognition and control of
cognition...awareness and understanding of one's own thought processes and knowing your
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strengths and weaknesses as a learner, but beyond this, it involves the ability to control one’s own
thinking”, a process now known as self-regulation [Flavel, 1976; 1979]. Thus, the basic psycho-
pedagogical aim of any learning process is to help students improve their thinking skills,
metacognition and self-regulated learning, not just in a narrowly focused area but across the
curriculum and even beyond it, with a view to preparing them for the world beyond education. For
even long after students have forgotten the detailed knowledge they were taught at schools and
universities, their refined and widely applicable ability to think and think about their thinking
should help them perform better in a job or profession and help them solve everyday problems in
their personal life, leading to a happier person with a greater sense of well-being.

Perkins suggests singling out four types of metacognition: tacit, aware, strategic and
reflective [Perkins, 1992], thus presenting the following groups of learners in question:

1. Tacit learners are unaware of their metacognitive knowledge but might do metacognition
implicitly.

2. Aware students consciously know about some of the kinds of thinking that they do, but
their thinking is not necessarily deliberate or planned.

3. Strategic learners organize their thinking by using (for example) problem solving,
grouping and classifying, evidence seeking, decision making, and so on.

4. Reflective learners are not only strategic, but also reflect upon their learning whilst it is
happening, considering the success or otherwise of any strategies used and then revising them as
appropriate.

People are not generally born with these skills, but they can be formedin the process of
learning and development. Much depends on the cognitive styles of students [Dhieb-Henia, 2003;
Ben-David, Orion, 2013; Volkova, Gusev, 2016; Vishnyakova et al., 2020; Vishnyakova et al.,
2023; Markova E.S. et al., 2024]. Depending on learning and cognitive styles there are plenty of
ways of either improving metacognitive skills or fostering them that further will lead to self-
regulated learning process, e.g.: dialogue and think-aloud while brainstorming, questioning
(answering and asking questions), summarizing, modelling, predictions, visualization and
diagrams, mnemonics, self-assessment and peer-assessment [Chekun, Grigorayn, 2023] decision
making etc. [Dignath, Biittner, 2008]. Under self-regulated learning (SRL) following the ideas of
Zimmerman &Schunk’s cyclical model we understand this notion as the ability to understand and
consequently manage thinking, leading to more effective learning [Zimmerman, 2001; 2008;
2011]. This can be considered the strategic active outcome of metacognition, i.e. the application of
metacognitive awareness to action in the real world, but obviously requires motivation to drive it.

When metacognitive skills are highly developed students turn into self-regulated learners,
they tend to believe that intelligence is acquired and can be changedand attribute their successes
or failures to factors within their control (e.g., effort expended on a task or effective use of
strategies), not to innate ability. This view is quite opposite to the fixed views of intelligence.

This is proved by the authors who have been exploring the way of fostering metacognitive
skills when teaching different subjects to learners of different ages: mathematics [Dawson, 2016;
Gurat, Medula, 2016; Vula et al., 2017], translation and interpreting [Vershinina, Kocheva, 2022],
text analysis and metacognition strategies in text-based activities [Makhova, Zanina, 2024].

As the hypothesis of the research, we put forward the idea that having passed through
accurately planned and structured learning process students develop their metacognitive skills to
such an extent that they can do self-reflection and critically self-assess the degree of development
of some important skills that are connected with metacognition and make learning successful.

The purpose of the research is to find out which skills are considered by Russian and Chinese
students as metacognitive thus helpful to be successful in studying and future career. The key
objectives are to find out the degree to which cultural and educational influences metacognitive
skills development, how cognitive and metacognitive skills interplay, single out the peculiarities
of metacognitive training and skill development, establish some specific traits of self-regulated
learning for Russian and Chinese students, state once again the importance of metacognition for
interaction in the modern world.
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Methods

As part of the project, it was decided to conduct a survey among Russian and Chinese
university students majoring in Linguistics to determine their attitudes towards the skills that
influence academic success. A total of 185 students participated in the survey: 85 students
(undergraduate and graduate levels) from Russian universities and 100 students (undergraduate
level) from universities in China.

At the first stage, the students were asked to make a list of all the skills that they think are
necessary for successful learning. Then all the materials received were combined into a common
list and distributed according to the corresponding categories. In the end, it was decided to include
64 items in the survey and divide them into subgroups. This resulted in five thematic subgroups
of skills and three forms of assessment. Thematically, the skills were grouped into the following
subgroups:

1. general/meta-meta-subject skills, which are necessary for the study of any disciplines and
applicable in any professional sphere;

2. personal skills/qualities;

3. subject and research skills;

4. cognitive skills;

5. metacognitive skills.

The first subgroup includes such skills as problem-solving, time management, analytical and
logical thinking, planning and goal-setting, etc. The second subgroup includes personal skills such
as group work skills, stress management and risk taking skills, self-assessment and self-reflection
skills, etc. The third subgroup includes subject skills - receptive and productive types of speech
activity, as well as skills necessary for research and scientific work. The fourth subgroup includes
cognitive skills, skills related to memory, attention, critical thinking. The fifth subgroup consists
of metacognitive skills, skills of planning one's activity, tracking the process of completing a task,
and skills of evaluating the results of performance.

All skills were further divided into three blocks with different approaches to assessment:
how important these skills are for academic success, how students assess the personal level of
these skills, and how often they use/apply these skills in the learning process. The distribution of
skills into three blocks allowed all skills to be connected by horizontal links, which created a
unified framework, and all skills identified in the survey presented a single holistic picture for
reflection in terms of metacognitive/metacognitive processes.

Results

Turning to the analysis of empirical data obtained as a result of the survey, we would like to
note that, in principle, all students assess the importance of these skills in approximately the same
way, the difference is in the self-assessment of the level of personal development of some skills
and the degree of practical use/application of these skills in the learning process. For example,
78 % of Russian students and 44 % of Chinese students rate the importance of (1) problem-solving
skills as 4 and 5 points (on a 5-point scale), while 5% and 11% of Chinese students rate them as
2 points respectively. 44% and 34% of Russian students and 27% and 15% of Chinese students
rate their ability to find and define problems at 4 and 5 points. It is interesting to note that the
ability (2) to reason logically/analytically was rated as unimportant by about 13% of students each,
while their ability to analyze information was rated as 4 and 5 by 42% and 45% of Russian
students, 24% and 13% of Chinese students.

(3) The ability to take notes seems to be important for students in the learning process, and
this is confirmed by the survey statistics. Russian and Chinese students gave the following scores
respectively: 5 points - 32% and 27%, 4 points - 28% and 27%, 3 points - 32% and 26%. However,
9% and 19% of respondents identified these skills as unimportant. At the same time, the indicators
of the frequency of using these skills in preparing oral and written tasks are defined as follows:
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‘always use’ - 26% of Russian students and 15% of Chinese students; “often use” - 31% and 25%;
“sometimes” - 25% and 33%; “rarely” - 15% and 23%; “never use” - 4% each.

(4) The importance of memory is not disputed: 78% of Chinese students and 90% of Russian
students rated its importance as positive. 45% of Chinese and 71% of Russian students rated their
ability to retain and reproduce information as 4 and 5. This is also confirmed by the data on the
assessment of their own skills in using different types of memory: 70% of Chinese students and
85% of Russian students assessed their skills positively (3-5 points).

(5) Ability to set goals 78% of respondents evaluated positively. 75% of respondents
evaluated positively (6) the ability to develop a plan to achieve their goals. The assessment of the
ability (7) to track one's progress in achieving the set goals was somewhat divergent. Seventy per
cent of Russian students rate this skill highly, while 44% of Chinese students rate this skill at 5
points. At the same time, 9 per cent of Russian students and 19 per cent of Chinese students
indicated that this skill is practically absent. The frequency of using these skills in preparation for
oral and written assignments was distributed as follows: ‘I always set clear goals’ - 20% and 7%
of Russian and Chinese students respectively, “sometimes” -30% and 47%, “rarely or never” -
12% and 24%.

Outcome 1

The second thematic subgroup is represented by personal skills, such as (1) the ability to
independently organize their learning process, (2) the ability to work in a group, (3) the ability to
manage their behaviour in stressful situations, (4) the ability of self-reflection and (5) self-
assessment, (6) the ability to take risks.

Table 1
Survey results for the personality skills subgroup
PC3YJ'IBT3TBI orpoca JJid NnoArpynIibl JUYHOCTHBIX HABBIKOB
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The first horizontal line lists some personal skills, while the second horizontal line shows
respondents from the Russian Federation (1) and respondents from the PRC (2). The first vertical
column shows the scores used by respondents to assess the importance of these skills (from 1 -
completely unimportant, to 5 - maximally important). The other vertical columns indicate the
respondents’ answers in per cent.

As it can be seen from the given data, the opinions of the first and the second groups of
respondents diverge in assessing the importance of the skills of self-organization of the learning
process, the ability to work in a group and the ability to take risks. Respondents of the first group
evaluate these skills higher in importance. The skills of managing one's behavior in stressful
situations, self-reflection and self-assessment skills are assessed by both groups of respondents
approximately equally in importance. In terms of the frequency of use of self-reflection and self-
assessment skills, the respondents of both groups rated them almost equally: ‘always use’ - 21%
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of Group 1 and 19% of Group 2, ‘often’ - 29% and 26% respectively, ‘sometimes’ - 36% and 44%,
‘rarely’ - 7.5% and 11%, and ‘never’ - 2.5% (Group 1).

It is worth noting that all the skills of this subgroup were marked by all respondents as
unimportant in importance to a greater or lesser extent. There are significant differences in the
assessment of skills of self-organization of the learning process (1.7% of respondents of the first
group and 30% of respondents of the second group rated them 1-2 points) and skills of taking risks
(8.5% and 24% respectively).

Outcome 2

The third subgroup of skills included subject skills and research skills. This category in our
respondents includes language skills and speaking skills, as well as some research skills such as
understanding and interpreting a text, finding scientific sources, conducting research, writing
articles, etc.

Table 2
Survey results for the subset of subject and research skills
PCSyJ'IBTaTLI onpoca Ijid MOATPpYyHIibl MPEAMETHBIX U UCCIICOBATEIIbCKUX HABBIKOB
5 S
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The first horizontal line lists some skills of this subgroup, while the second horizontal line
shows respondents from the Russian Federation (1) and respondents from the PRC (2). The first
vertical column shows the scores used by respondents to assess the importance of these skills (from
1 - completely unimportant, to 5 - maximally important). The other vertical columns indicate the
respondents’ answers in per cent.

The majority of respondents of the first group (more than 70%) assessed subject skills as
important (4-5 points), while respondents of the second group assessed the same skills as of
average importance (3 points). At the same time, the respondents of both the first and the second
groups do not divide receptive and productive speech skills by importance. As for research skills,
the participants of both groups rated them as of average importance (3 points) in approximately
equal proportion. However, 61 per cent and 75 per cent of respondents in the first group considered
these same skills to be the most important (4-5 points), compared to 17 per cent and 37 per cent
of respondents in the second group. At the same time, there are respondents in both groups who,
to a greater or lesser extent, rate these skills as unimportant (1-2 points).

In terms of assessing their ability to use these skills in their work, 42% and 20% of
respondents in both groups respectively can ‘always’ organize their thoughts when speaking or
writing. However, only 20% and 7% of respondents can plan what they will write or what they
will talk about.
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Outcome 3

The fourth subgroup includes cognitive skills relevant to concepts such as attention,
memory, problem-solving, and critical thinking. Symmetrically, some of these skills were
analyzed in the first and second subgroup.

Table 3
Survey results for the subgroup of cognitive skills
PCSYJ'H)TaTLI OoIpoca Ajid MOATPYIIIbl KOTHUTHBHBIX HaBbBIKOB
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The above-mentioned skills in the assessment of satisfactory (3 points) practically do not
diverge in both groups. These skills (1-2 points) are mainly considered ‘unimportant’ by the
respondents of the second group. The ability to draw reasonable conclusions is assessed as
‘important’ (4-5 points) equally by respondents of both groups. However, the other skills of this
subgroup are rated as ‘important’ (4-5 points) mainly by the respondents of the first group.

The fifth subgroup includes metacognitive skills related to the stages of planning, monitoring
and evaluating one's own activities. Partial assessment of these skills by the respondents is given
above when analyzing the skills of other subgroups. Here we would like to emphasize that the
importance of metacognitive/metacognitive skills is noted by 50% and 44% of both groups of
respondents. However, only 50% and 35% of respondents from the first and second groups can
transfer these skills and use them when studying other disciplines and performing tasks in a variety
of situations, respectively.

After the survey, some of the students participated in the pilot training. The final test,
conducted at the end of the experimental training, showed an improvement in the results of the
participants (at the same time it should be noted that a detailed description of the practical results
of the experimental training is beyond the limits of theresearch under consideration). In the final
survey, all participants came to the conclusion that academic success should depend on the level
of development of metacognitive/metacognitive skills. Students also agreed that they had not
previously given due importance to the skills of planning and monitoring their activities. As a
result, the majority of students demonstrated their intention to continue developing and improving
metacognitive/metacognitive skills.

Discussion

The survey results show that both Russian and Chinese students generally agree on the
importance of most skills, which the respondents classified as metacognitive, for academic
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success, particularly in areas such as problem-solving, memory, goal-setting, and metacognitive
skills. This suggests a universal recognition of these skills as foundational for academic
achievement.

While the importance of skills is similarly rated, there are notable differences in self-
assessment and the frequency of skill application. Russian students tend to rate their personal
competence in the skills in question higher than Chinese students, who often rate themselves lower
despite acknowledging the skills" importance.

Russian students are more confident in their problem-solving and analytical abilities, with
44% and 34% rating themselves highly (4-5 points) compared to 27% and 15% of Chinese
students.

Both groups recognize the importance of note-taking, but Russian students report using these
skills more frequently (26% "always use" vs. 15% for Chinese students).This may indicate that
Russian students are more accustomed to active learning strategies that involve summarization and
organization of information.

Memory is highly valued by both groups, but Russian students according to their opinion
are more confident in their ability to retain and reproduce information (71% rate themselves
4-5 points vs. 45% of Chinese students).This could reflect differences in teaching methods, which
require to place greater emphasis on memorization and recall.

Both groups value goal-setting and planning, but Russian students are more likely to set clear
goals and track their progress (20% "always set clear goals” vs. 7% for Chinese students).This
suggests different approaches to complete academic tasks.Russian students place higher
importance on self-organization, group work, and risk-taking skills compared to Chinese students.

For example, 81% of Russian students rated self-organization as important (4-5 points),
compared to only 36% of Chinese students. This may reflect cultural differences in the opposition
individualism-collectivism, with Russian students valuing independence and initiative more
highly. Both groups recognize the importance of metacognitive skills (planning, monitoring, and
evaluating one's activities), with 50% and 44% of Russian and Chinese students, respectively,
acknowledging their significance.

However, only 50% of Russian students and 35% of Chinese students feel confident in
applying these skills across different disciplines and tasks. This suggests a gap between
recognizing the importance of metacognitive skills and effectively implementing them.

The survey highlights the need for targeted training in metacognitive and cognitive skills.

It follows that educational programs should consider cultural differences in skill perception
and application. For example, Chinese students may benefit from more structured training in self-
organization, goal-setting, and independent problem-solving.

The pilot training showed that students improved their metacognitive skills, indicating that
explicit instruction in planning, monitoring, and evaluating one's work can enhance academic
success. The study included 185 students, which is a relatively small sample. Future research could
expand the sample size and include students from other disciplines to generalize the findings.

The survey results align with and provide empirical support for existing views on
metacognition and the development of self-regulated learning (SRL). The results oftheanalytical
observation of how the findings corroborate established theories and concepts in these areas are
presented below (Table 4).

The survey results generally confirm existing theories on metacognition and SRL,
particularly the importance of these skills for academic success and the potential for improvement
through targeted training. The findings also add nuance to the existing theories by highlighting
cultural and contextual factors that influence the development and application of metacognitive
and self-regulatory skills. This underscores the need for culturally adaptive approaches to teaching
and learning.
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Table 4

Analysis of how the findings corroborate established theories and concepts
CpaBHeHI/IC PE3YIBTATOB ONIPOCa C YCTOABIIMMHUCS TCOPUSAMU U TIOHATUAMUA

Metacognitive
skills application
areas

Existing Views

Survey Findings

Metacognition
and its
importance

Metacognition, which involves
awareness and regulation of one's
own thinking processes, is widely
recognized as a critical factor in
academic success. It includes skills
such as planning, monitoring, and
evaluating one's learning activities.

The survey confirms that students recognize
the importance of metacognitive skills, with
50% of Russian students and 44% of
Chinese students acknowledging their
significance. This aligns with the
established view that metacognition is a key
component of effective learning.

Self-regulated
learning (SRL)

SRL involves the ability to set
goals, plan, monitor progress, and
adapt strategies to achieve learning
objectives. It is closely linked to
metacognition, as effective self-
regulation requires metacognitive
awareness and control.

The survey highlights that students value
goal-setting and planning (78% and 75%
positive ratings, respectively) but struggle
with tracking progress and applying these
skills consistently. For example, only 20%
of Russian students and 7% of Chinese
students reported always setting clear goals,
and even fewer consistently tracked their
progress.

Metacognitive
training and skill
development

Research shows that metacognitive
skills can be developed through
explicit training, leading to
improved academic performance
and self-regulation.

The pilot training conducted as part of the
study demonstrated that students improved
their metacognitive skills, as evidenced by
the final test results. This supports the view
that targeted interventions can enhance
metacognition and SRL.

Cognitive and
metacognitive
skills interplay

Cognitive skills (e.g., memory,
attention, problem-solving) and
metacognitive skills are
interdependent. Effective learning
requires both the ability to process
information and the ability to
regulate and reflect on one's
learning processes.

The survey grouped skills into cognitive and
metacognitive categories, and the results
show that students recognize the importance
of both. For example, memory was highly
valued by both groups, and metacognitive
skills like planning and monitoring were
also acknowledged as important. However,
the lower self-assessment scores for
metacognitive skills compared to cognitive
skills suggest that students may find
metacognitive regulation more challenging
to develop and apply

Cultural and
educational
influences

Cultural and educational contexts
play a significant role in shaping
students' approaches to learning
and their development of
metacognitive and self-regulatory
skills.

The differences between Russian and
Chinese students reflect the influence of
cultural and educational systems. For
example, Russian students' higher
confidence in independent problem-solving
and self-organization may stem from an
educational system that emphasizes
individual responsibility and critical
thinking. In contrast, Chinese students'
lower self-assessment scores may reflect a
more collective and exam-oriented
educational culture that places less emphasis
on independent learning strategies.
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Conclusion

The survey reveals that while Russian and Chinese linguistics students share similar views
on the importance of skills for academic success, there are significant differences in self-
assessment and skill application. Russian students tend to be more confident in their abilities,
particularly in problem-solving, memory, and self-organization, while Chinese students often rate
themselves lower despite recognizing the importance of these skills. Both groups acknowledge the
critical role of metacognitive skills but struggle with their practical application. These findings
underscore the need for tailored educational interventions to bridge the gap between skill
recognition and implementation, with a particular focus on metacognitive training. Additionally,
cultural and educational differences should be considered when designing curricula to support
students' academic and professional development.

The survey provides strong evidence supporting existing views on metacognition and self-
regulated learning. It confirms that metacognitive skills are essential for academic success and that
students can improve these skills through explicit training. However, the findings also highlight
the challenges students face in applying these skills and the influence of cultural and educational
contexts. This suggests that while the theoretical foundations of metacognition and SRL are well-
established, practical implementations must consider individual and cultural differences to be
effective. The study reinforces the need for educational programs to incorporate metacognitive
training and foster self-regulated learning skills, particularly in diverse and multicultural settings.
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